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EXECUTIVE SUMMARY 
In response to priorities set by the Department of Training and Workforce Development and 
the workforce development needs of industry, the Food, Fibre and Timber Industry Training 
Council (FFTITC) conducted a project designed to increase the participation of Western 
Australian school students in vocational education and training in school (VETiS) programs 
aligned with the food, fibre and timber industries. 

After using VETiS enrolment data to identify schools delivering relevant qualifications, the 
project sought to understand how programs were chosen, what delivery constraints existed 
and how VETiS program participation could be increased. 

The main findings of the project were:  

• There are varying views on the value of VETiS in the school community. Negative 
views seem to arise from perceptions of ‘what VETiS was then’ rather than ‘what 
VETiS is now’ and as such, are out of step with the current ethos of VETiS as a 
program aimed at achieving an occupational outcome.   
 

• School perception and awareness of contemporary VETiS has a significant impact on 
priorities given to VETiS, particularly with respect to the ATAR stream.  
 

• There is an extraordinarily wide range of working arrangements for VET coordinators 
in schools. 
 

• There is a generally a poor understanding in industry of both the benefits of VETiS 
and how to be involved.  
 

There is considerable scope for government and industry initiatives to improve VETiS 
participation and associated occupational outcomes.   

In addition to recommendations for addressing the profile, understanding and specific 
resourcing of VETiS, there are numerous ways that industry can develop beneficial links with 
schools.   

With government co-operation, planning and well directed resourcing; VETiS can play a 
significant role in assisting industry to address its forecasted future workforce development 
requirements. 
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Introduction to the FFTITC 
Funded by the Western Australian Department of Training and Workforce Development, the 
Food, Fibre & Timber Industries Training Council (FFTITC) has three core functions: 

• Taking a leadership role in promoting training to industry, including partnerships 
between industry and the training sector. 

• Supporting innovation and workforce development. 

• Providing forward looking advice to State and Commonwealth Governments on 
training needs and priorities for public funding. 

 

The FFTITC engages with Western Australian industry, training and government 
stakeholders in a variety of ways.  A primary means of communication and liaison is via the 
council’s six industry advisory groups.  These industry advisory groups service the following 
industry areas: 

• Animal Care and Management 

• Horticulture, Conservation and Land Management 

• Seafood, Food and Beverage 

• Furniture, Forest and Forest Products 

• Rural Production 

• Textiles, Clothing, Footwear and Allied Services 

 

When dealing with national industry training and workforce development issues the FFTITC 
works closely with the three Industry Skills Councils that cover the Australian food, fibre and 
timbers industries; Agrifood Skills Australia, ForestWorks and Manufacturing Skills Australia. 
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VETiS: an introduction 
Vocational education and training in schools (VETiS) was launched in 1997, with the primary 
objectives of increasing school student retention and improving the transition between 
senior secondary education and post-school employment and training options. 

In recent years, VETiS has been seen as a strategy of addressing industry skill shortages.  As 
such, VETiS now has the important focus of leading to an occupational outcome. 

What follows is a brief introduction to the current VETiS system, included for industry 
reference.  This information comes from “An evaluation of Vocational Education and 
Training in Western Australian” by the Department of Education and Training (2009)1.   

VETiS comprises five types of programs, each of which has many different variations: 

• Certificate-level programs - students undertake full or partial VET qualifications 
whilst at school, without being involved in one of the other four VETiS programs. 

• School Apprenticeship Link (SAL) - a one-year training program for students who are 
considering an apprenticeship on completion of their school studies. It allows 
students to try different jobs in the same industry, catering primarily for students 
who know the industry that they want to work in but not the specific occupation. 
Students combine school, work and training, and gain credit towards their training 
and the term of their apprenticeship. 

• School-based Traineeships (SBT) - allow students to commence a traineeship while 
studying at school on a part-time basis.  

• School-based Apprenticeships (SBA) - allow students to commence an 
apprenticeship (i.e. a trade qualification) while studying at school on a part-time 
basis. School based apprentices combine school, training and paid work, and commit 
to complete the apprenticeship with the employer on a full or part-time basis after 
leaving school. 

• Aboriginal School-based Training Program (ASBTP) - a one-year, preparatory 
program for Aboriginal students in Years 10, 11 or 12 that articulates into either a 
full-time or school-based apprenticeship or traineeship. 

More general VETiS information can be found in the Appendix. 

  
‘…recognition that VETiS isn’t just a program for at risk 

kids’ 
 

‘Dispel the ATAR* good/Non ATAR bad stigma’ 
 

VET coordinator comments 
* Australian Tertiary Admissions Rank 
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PROJECT BACKGROUND AND NEED 
The Department of Training and Workforce Development and State Training Board 
document Training WA Planning for the future 2009-2018 is a targeted plan to transform 
the WA training system. The plan focuses on increasing training participation and skills 
development in the WA workforce. 
  
The Food, Fibre and Timber Industry Training Council (FFTITC) response to this document 
was to organise separate planning sessions for each industry sector.  At these sessions 
participants were asked a series of questions aimed at identifying key projects that would 
address the strategies outlined in Training WA.  For example, where Training WA identified 
a need to increase participation in higher level training, participants were asked how this 
could be done for the respective industry sector. 
 
Information and feedback from these sessions formed the basis of a document titled 
Industry Advisory Group Project Matrix.  From this document the Board of Management 
initiated a number of key projects to be actioned by the relevant Industry Advisory Group. 
 
One issue common among all Industry Advisory Groups was attracting more people into the 
various industries and the promotion of industries to young people (through schools). 
 
Industry representatives believed that VETiS delivery played a crucial part in getting new 
people into their industries because it gave students an exposure to working in their 
industries and led to career pathways.  However, industries were also concerned that VETiS 
delivery was well delivered so that students gained a positive experience and that the 
experience also maximised their career opportunities and led to jobs.   
 
The FFTITC decided to conduct a project to look at VETiS delivery in their various sectors 
with a view to maximise delivery and ensure that the learning outcomes suited current jobs 
in industries.     
  

VET can be used effectively address students needs. For 
example, a student who would probably not have got to 
Uni via ATAR used Cert III VETiS Community Services to 
get a Diploma after school, then in the second year after 
school was admitted to second year Uni.  Apart from not 

being able to get to Uni via traditional ATAR path, the 
student enters the tertiary stream with her school peers; 
has one less year in Perth and has one less year of HECS* 

 fees. 
 

VET coordinator 
* Higher Education Contribution Scheme 
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METHODOLOGY 
Several different methods were used to gather data for the project.  These included: 
 

• A desktop audit of recent VET in school delivery to identify programs within the 
Food, Fibre and Timber Industries Training Council’s Industry sectors 

 
• Statistical analysis of data derived from the desktop audit  

 
• Face to face and telephone surveys of metropolitan and regional school VET Co-

ordinators 
 

• Discussion of project objectives with metropolitan Enterprise and Vocational 
Education (EVE) coordinators.  This was followed by presentations about the project 
to metropolitan and Peel region VET coordinators.  VET coordinators were then 
asked for suggestions and feedback.  

 

Enrolment data for VETiS qualifications in public schools in Western Australia was provided 
by the VETiS section of the Department of Education.  This enrolment data spanned the 
years 2007 to 2010.  Efforts to source completion data were unsuccessful. 

The data was analysed to determine: 

• which schools were delivering what qualifications from the training packages 
covered by the FFTITC 
  

• which schools had consistently high numbers of enrolments in any qualifications 
 

• which schools had experienced a recent spike in enrolments in any qualification 
 

• which schools showed a recent drop in enrolments in any qualification 

It was anticipated that by identifying schools that fitted into the last 3 categories that some 
insight might be gained into what factors positively and negatively affect VETiS participation. 

A list of schools fitting any one of these three categories was developed.  Principals from 
these schools were contacted by phone and given a brief outline to the project.  They were 
asked if it would be possible to conduct a brief survey with the school VET coordinator.  All 
principals contacted agreed to participate. 

The survey tool included six questions.  The purpose of the survey was to ascertain how 
VETiS programs were chosen, the restrictions to VETiS delivery, the nature of industry 
linkages and possible ways for increasing participation and completion. 
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The questions were of a generic nature and were not related to any specific industry area.  
The general nature of the answers reflects this. 

The questions included in the survey are shown in Appendix A. 

 

RESULTS 

VETiS Public school enrolment data 

VETiS enrolment data for the qualifications covered by the FFTITC showed the number of 
enrolments per school, by qualification, for the the four years 2007 to 2010. 

The data was summarised and analysed.  From this data there were three main areas of 
interest: 

• Schools with a consistantly high level of enrolments in any one qualification, over 
the four year period 

• Schools with a sudden recent spike in enrolment numbers for any qualification 
• Schools with a sudden recent decrease in enrolment numbers for any qualification 

It was determined that agricultural colleges have VETiS as a core component of delivery.  As 
a consquence, issues affecting VETiS programs are distinctly different from the rest of the 
seconday schools sector.  Because of this agricultural colleges were excluded from the 
dataset when determining survey participants.  

The 2010 enrolment data was further summarised and revealed the ‘current’ scope of 
qualifications and enrolments in government schools in WA. 

The 2010 data breakdown is shown in Table 1. 
 

AQF Number of Courses Number of Enrolments 

Cert I 12 1576 
Cert II 22 1032 
Cert III 7 63 
Cert IV 1 1 

 

Table 1. Number of 2010 qualifications and enrolments at each AQF level 
 
 
VETiS coordinators survey 
The responses from the fourteen schools involved in this survey were compared in a 
spreadsheet.  The key points raised for each question are summarised below.  In addition, 
there were many noteworthy comments that were not necessarily in direct response to the 
survey questions.  These points will be raised in the discussion. 
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How does your school decide what VET programs to provide? 
Table 2 shows the frequency of responses to this question.   

Determining factor Responses 

Student interests / needs 11 
Teacher experience / capabilities 8 
Teacher willingness / capacity 8 
Industry needs & Skill shortages 4 
Existing school facilities / opportunities 4 
Linkages with curriculum 3 
Career Opportunities 1 
VET pathways 1 
What is offered under profile 1 
Other financial 1 

 

Table 2. How schools decide what VETiS programs to provide 
 

Student interests and needs were the single most important factor in determining what 
VETiS programs are provided. For clarification and comparison there were 10 schools that 
chose programs based on teacher experience and willingness, that is, one or the other or 
both. 

Who delivers your VETiS program, and how? 
 

Delivery type Schools 

Auspiced 14 
Profile* 8 
School as RTO 1 

SBT 6 
SAL 3 
ASBT 2 
SSEP 2 
SBA 1 

 

Table 3. How VETiS is delivered 
 
Of the 14 schools surveyed, all were using auspiced delivery.  Six of the schools were not 
using profile delivery.  Profile delivery is funded by the Department of Training and 
workforce Development.  This funding includes State Training Provider profile hours, School 
Apprenticeship Link (SAL), School Based Traineeships (SBT), School Based Apprenticeships 
(SBA) and Aboriginal School Based Traineeships (ASBT).   
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At least six schools had school based traineeships as part of their VETiS program.  Only one 
school mentioned school based apprenticeships.  

 
Are the decisions on what programs to provide linked to the availability of: 

a. Local Industry    
b. School Resources – Infrastructure / Funding   
c. Support from the rest of the school    
d. Industry or other experience of the VET co-ordinator 

Local Industry 

Of the four options, local industry was the least popular.  Only 6 of the 14 schools (43%) 
noted local industry as having an impact on what VETiS were provided.  The schools that 
stated availability to local industry did not affect decisions either tended to be not 
geographically close to local industry or the bulk of industry was remote from town.  The 
schools interviewed as a result of a dip in enrolments answered ‘no’ to this question.    

School Resources – Infrastructure / Funding 

Thirteen of the 14 schools (93%) noted infrastructure and funding as important.  As far as 
infrastructure is concerned, the main issue centred around the restriction of only being able 
to deliver Cert I (and not Cert II) in hospitality due to the lack of a commercial kitchen.  With 
respect to funding, a point raised during this and other questions was that there were 
significant limitations due to the low number of funded profile course options offered by 
state training providers (STPs).   

The one school that answered ‘no’ had recently received $750,000 for new infrastructure to 
support science and VETiS studies.   

Support from the rest of the school 

Ten schools (71%) confirmed that support from the rest of the school played a part in 
determining what programs were delivered.  This result is misleading.  For example, a ‘Yes’ 
means that a VET coordinator believes support would increase VET program delivery, yet 
doesn’t mean that the school supports the VETiS program; and vice versa.  From the 
comments made in relation to this and other questions it appears only one interviewee felt 
that insufficient support from the rest of the school was a significant limiting factor to the 
amount of VETiS delivery.  

Industry or other experience of the VET co-ordinator 

It was noted by many participants that the nature of a VET coordinators position was more 
related to coordination of the activities of the staff delivering training.  As such, it was more 
important that these teachers (and other staff) had industry knowledge and experience. 
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Thirteen of the fourteen VET coordinators (93%) said that industry or other experience of 
the VET staff was important.  The remaining respondent noted that, as part of the schools 
VET strategic plan, they have provision to upgrade staff skills continually; with all VET staff 
having a Certificate II in an industry area, a Certificate IV in Training and Assessment (TAE) 
and relevant university training qualifications. 

What linkages does the school have with industry? 

Half of the schools said that work experience and workplace leaning provided industry 
linkages.  In fact, this was probably true for all schools, as schools had differing views on 
what constituted an industry link.  There was a variety of links mentioned, as shown in table 
4. 
 

Linkage type Responses 
Work Exp. / WPL 7 
Funding / Sponsorship 3 
Industry excursions 2 
Donation of resources 1 
Association membership 1 
Specific industry programs 1 
Partnership program 1 

 

Table 4. Types of industry linkages 
 

Links that benefitted from funding or sponsorship were courtesy of initiatives by the 
Building and Construction Industry Training Fund (BCITF) or the Australian Brick and Block 
laying Training Foundation (ABBTF). 

The industry specific program was a school based apprenticeship involving Reece Plumbing 
(http://www.reece.com.au/careers/asba) and the industry partnership program involved 
one school receiving preference for VETiS placements. 

Association membership was to the local chamber of commerce 

What would assist in improving VET participation? 

There were a wide variety of suggestions made for increasing VETiS participation rates.  The 
suggestions are shown in Table 5.  
  

http://www.reece.com.au/careers/asba�
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Initiatives Responses 

Funding 4 
Better understanding of the value of VETiS 4 
More ‘try a trade’ opportunities 4 
Understanding of VETiS articulation 3 
Increasing profile of VETiS to kids / celebrate success 2 
More industry placement opportunities 2 
Better school timetabling / Bigger blocks for VETiS 2 
School administrative support 2 
More teachers / Ed assistants with industry experience 1 
More involvement of big business (eg Reece) 1 
Schools pooling resources 1 
More courses under profile 1 
More SBT opportunities 1 
More project based ‘try a trade’ and VETiS opportunities 1 
More industry excursions / visits to school 1 
Better knowledge of what programs are available 1 

 

Table 5. Initiatives and ideas for increasing VETiS participation 
 

If you have concerns with completion, what would assist in increasing VET program 
completion? 

Only one school stated that completion rates were a problem.  This was caused by the high 
transience rates of both trainers and students. 
 
Eight schools (57%) explicitly stated that completion rates were already high.  Of these 
schools, four stated that the main reason for non completion was kids leaving school early 
to pursue VET studies – usually an apprenticeship.   
 
Four of the fourteen schools viewed VETiS students leaving school prior to the end of year 
12 to pursue training or employment as a sign of success.  As one VET coordinator noted 
‘that is what VET is all about’.  Other schools had opposite views on this, stating they placed 
a high value on students completing a qualification while at school.    
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Several schools noted that the key to avoiding non completion is achieved by setting 
realistic certification goals; not aiming too high. 
 
It is interesting to note that the quote above was made by one of the VET coordinators who 
saw early finishing of school (to gain employment of continue VET) was a sign of success in 
the VETiS program.  
 
 

 
 
One of the schools mentioned that a higher priority than completion was the standard of 
training and the quality of outcomes.  The school noted that this emphasis made completion 
of certificates difficult for some students.  To this end, the school was prepared to fail 
students.  To avoid this possibility, the school had in place a continuous counselling system 
for VETiS students.  
 
 
  

‘It’s important not to bite off more than you can chew.  We 
could deliver Cert II Engineering, but stick with Cert I and 

achieve 100% achievement.  The better kids simply do more 
complex project work - good kids build a trailer, not so good 

kids build a toolbox.’ 
 

VET Coordinator 

‘VETiS is viewed as a way to prepare kids for life after school – 
not simply as something a kid does while at school’ 

 
VET Coordinator 
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Points raised at VET coordinator meetings 
The project manger attended four VET coordinator meetings, hosted by metropolitan 
Enterprise and Vocational Education (EVE) coordinators.  One meeting was in Peel, two 
metropolitan meetings were in the northern districts and one was in Canning. 
 
After a brief overview of the project and some of the findings, attendees were asked for 
either suggestions to improve VETiS or how industry could play a more effective role in the 
VETiS process. 
 
The responses, in no particular order, included: 
 

• ‘It would be helpful if industry knew more about SBTs (the process involved and the 
benefits).  We go out to businesses and spend the first half hour giving business this 
basic information – that is often all we manage to achieve’ 
  

• ‘There needs to be more information online about career entry points’ 
 

• ‘We would like more industry visits and ‘try a trade’ type taster programs.  We can’t 
afford to go out and visit industry and it’s difficult to find staff to cover visits. 
 

• ‘You must start any activities at the beginning of year 10’ 
 

• ‘It would be helpful to have access to a list of employers that are willing to be 
involved in VETiS programs’ 
 

• ‘It would be good if more SBTs were available’ 
 

• ‘Increase the number of courses offered under profile’ 
 

• ‘Need more programs like the Reece’s Plumbing program’ 
 

• ‘Would help if you cleared up some of the misconceptions about things like 
problems with training.  For example, convince industry involvement in VETiS is not 
difficult or onerous’ 
 

• ‘More information to industry about SBTs’ 
 

• ‘More traineeship and apprenticeship (school based) industry placements’   
 

• ‘Donations of old equipment to school training facilities’ 
 
  
 
 
 
 

‘Incentives (e.g. boots, tools)work well in lower socio- 
economic regions and can make the difference when 

parents are deciding on VET programs with their kids.’ 
 

VET coordinator 
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DISCUSSION 
While the information gathered through the analysis of enrolment data and the VET 
coordinator survey was valuable in providing a picture of how VETiS is operating in public 
schools in Western Australia, a significant amount of insight was gained from general 
discussion with VET coordinators. These discussions also revealed possible reasons for the 
inconsistent data in the survey. 

In recent years there has been considerable research, both nationally and state based, to 
evaluate and identify ways of improving VETiS outcomes.1,2,3 From its relatively recent 
inception in 1997 as a program to increase school student retention, VETiS has evolved and 
is currently viewed, among other things, as a strategy to address skill shortage areas.  In 
light of this, it is unsurprising that much research and considerable local focus has been 
directed the way of VETiS. 

Equally, given this rapid and substantial evolution, it is understandable that an overview of 
VETiS will uncover inconsistencies.  The data and anecdotal evidence revealed inconsistent 
approaches in many areas including: 

• School views on the value and priority of VETiS 
• Key responsibilities and job roles of school staff coordinating VET programs 
• Background of VET coordinators 
• Factors impacting the choice of VETiS programs; both by the school and students 

There were other areas of difference between schools; however this list provides a useful 
template for initial discussion. 

Schools: their views of VETiS and its place in the scheme of things… 
While the general opinion of VET coordinators was that their school adminstration was 
supportive of VETiS, it was was evident that some schools viewed the VET stream as very 
much a secondary priority to the Australian Tertiary Admissions Rank (ATAR). 

The reasons for this could be manyfold.  They may include the socioeconomic status of the 
region covered by the school, an historical precedent or a simple misunderstanding of the 
value of VET – either during or post school.  In one case a VET coordinator believed that all 
three probably applied. 

Regardless of the reason for schools choosing ATAR over VETiS, a probable impact is the 
reduction the number of young people entering industry directly or via a VET pathway. 

With this in mind, industry must realise the importance of increasing awareness in the 
educational sector of the value of VETiS and post school VET.  One obvious way of achieving 
this is through marketing of career pathways. 
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Even schools with efficacious VET programs noted opportunities for change.  As one VET 
coordinator put it: “There needs to be a change in thinking regarding the value of VETiS with 
respect to tertiary higher education pathways.  We need to allow opportunities within 
school timetables for a Uni bound ATAR student to do VETiS – the two outcomes should be 
seen as complimentary, not mutually exclusive”. 

 

  

 

 

 

VET coordination: how long is a piece of string? 
During the survey discussions with VET coordinators it became evident that there is an 
extraordinarily wide range of working arrangements for VET coordinators.  This goes well 
beyond, for example, whether VET coordinators have any teaching commitments or not. 

To illustrate, at one school interviewed the FTE allocated for VET coordination was 0.0 (plus 
some clerical support).  At another school, there were two VET coordinators with a total 1.6 
FTE plus 0.4 FTE allocated for secretarial support.  The working arrangements of different 
schools and their VET coordinators could have an impact on a variety of VETiS issues. 

As the role is one of coordination, not delivery, the most obvious impact (and relevant from 
the point of view of this project) is the capacity of VET coordinators to increase or maximise 
participation rates of the VETiS program.  It would be incorrect to surmise that because a 
school was only allocating minimal resources to VET coordination that learning outcomes 
where necessarily poor. 

In saying this, VETiS is a time consuming and administratively intensive program.  A full time 
VET coordinator will be able to ensure that teachers delivering VETiS training are able to 
concentrate on the training, not the (considerable) paperwork that accompanies VET.   

In addition, more than one VET coordinator mentioned that they felt the VETiS program 
would benefit if the role was formally aligned to administration rather than teaching. 

 

 

 

‘We need a change in the views of admin… to recognise 
that 2/3 of our kids go on to VET after school… yet the 

school still pitches and perceives itself as a ATAR focussed 
school’ 

 
VET coordinator 

 

‘I take over all the mundane and burdensome 
responsibilities so VET staff can concentrate on delivery 

and assessment’ 

 
VET coordinator 
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In a parallel study looking at improving career development services in schools it was found 
that in WA secondary schools career development services were predominately the 
responsibility of VET coordinators4.  This study also revealed that the most preferred form of 
career development service delivery by students was individual or one on one delivery.  As 
part of the VETiS survey, VET coordinators were told about the career development study 
and asked to comment on their involvement in career development service delivery. 

Two schools with VET coordinators occupying an administrative role (with no or minimal 
teaching commitments) mentioned that they facilitated school wide, individual counselling 
sessions for both year 10 and year 11 students (year 11 serving as a follow up).  These 
sessions also involved consultation with parents. All students in year 10 and year 11 were 
involved.   As ways of addressing effective career development and VETiS outcomes, this 
type of initiative should be strongly encouraged by the food, fibre and timber industries.  

There was no explicit evidence (from either the careers or VETiS project) that such a 
committed approach to career development and VETiS planning was occurring in other 
schools. 

Obviously, the amount of work in services such as these is considerable.   With finite 
resourcing available for VET coordination, prioritising of activities is paramount.  One of the 
schools mentioned above felt that the provision of school wide, individual counselling was a 
better use of resources than the allocation of supervisory resources to such activities as ‘try 
a trade’.   

This is an interesting point of view, especially in relation to many of the FFT industries, such 
as food processing, where organising ‘try a trade’ opportunities could be a difficult and 
resource intensive initiative for industry. 

With respect to the background of VET coordinators, most appear to come from a variety of 
teaching areas.  Very few have an industry or VET background.  This may have a significant 
impact on those VET coordinators who are placed in the role with little understanding of 
what the role entails, or more specifically the complexities of the VET system.  It may also 
impact on the quality and quantity of industry contacts for work placements and SBT, SBA 
and ASBTP opportunities.  Considering these points there may be merit in the development 
of a skill set for VET coordinators.  

More experienced VET coordinators (regardless of background) with many years in the 
position appear to have, understandably, considerably more industry contacts.  Similarly, 
they may also have had more time to put in place mutually beneficial initiatives and 
arrangements with industry. 



Food, Fibre and Timber Industries Training Council (WA)                         VETiS and industry, 2011  18 

Regardless of experience, it appears all VET coordinators feel that they could benefit from 
more knowledge of available programs and resources.    

The results of the survey question asking about suggestions for increasing VETiS 
participation revealed a very wide range of ideas.  This probably reflects the diversity of 
VETiS programs and the variation between schools in areas such as resource allocation to 
VET Coordination; schools support and the priority afforded VETiS based on perceived value 
and importance of VET. 

For some schools, the occupational outcomes from VETiS can be improved by the addition 
of post year 12 support services.  Education Support Centres (ESC), for example, may 
provide work placement services to former students.  The one ESC surveyed mentioned that 
this work is carried out by the workplace learning coordinator and resulted in positive 
occupational outcomes, due to the familiarity the school has with the needs of its individual 
students.   

Consequently, not only is this type of service helpful for students but also for industry. ESC 
based work placement, while mutually beneficial, is resource intensive.  From a FFT 
industries perspective, this type of service may be a key to filling many areas of skill 
shortage since ESC VETiS commonly includes qualifications relevant to many food, fibre and 
timber industry sectors.   

Factors affecting VETiS program choice 
Student needs and teacher capacity/ability were viewed by most schools as the important 
factors in choosing VETiS programs.  It is interesting, given the availability of profile VETiS 
programs that the capacity and ability of teachers to deliver training rated nearly as highly 
as student needs.  It is possible that the scope of profile funded VETiS programs doesn’t 
match student needs.  This was confirmed both anecdotally and via the survey. 

Currently there are limited funded places offered under profile; and with State Training 
Providers (STP) moving to higher qualifications (which take more hours), this limited number 
of places will further decrease.  This means even less students will be able to access profile 
funded VETiS.  For reference, the DTWD funding agreement with STPs links profile training 
to skill shortage areas.  There are competing demands from all industry areas for the limited 
number of profile funded hours and places. 

The data shows that the number of schools offering auspiced training is almost double the 
number participating in any form of profile funded delivery.  Significantly, as a consequence 
of this the value of teachers that are capable of delivering auspiced VETiS is very high.  
Availability of such teachers appears to be the primary limiting factor to VETiS program 
choice. 
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The value of teachers that are capable of delivering auspiced VETiS is very 
high.  Availability of such teachers appears to be the primary limiting factor 

to VETiS program choice. 

 
From an industry skills shortage and workforce development perspective it would be useful 
to know the scope of profile courses on offer through STP VETiS programs in WA.  At the 
very least it would provide industry with the information to determine whether skills 
shortages are being adequately addressed by profile funded VETiS courses – or whether this 
vital aspect of future workforce development is being left up to the availability of willing and 
able secondary teachers. 

Further to this, an interesting point of variance is the low number of schools (28%) listing 
‘industry needs’ as a determining factor of VETiS program choice.  There is no apparent 
consistency across the four schools that mentioned this.  One school was an Education 
Support Centre; one was a school whose administration was demonstrably focused on 
ATAR, to the obvious detriment of VETiS; one was a regional school (albeit surrounded by 
industry, but in reality quite desperate for more industry engagement) and one school had a 
very well established work placement program and was situated on the doorstep of a large 
light industrial area.   

In Question 3, two more schools said decisions on program provision where linked to the 
availability of local industry.  This means only 43% of schools chose VETiS programs based 
on industry needs and/or the availability of local industry.     

Only two other options were listed by more than one school as factors determining choice 
of VETiS programs.  These were both school based issues; existing school facilities / 
opportunities and linkages with curriculum.  At least one of these, existing school facilities, 
could be addressed by increasing the amount of institution based profile delivery.  That is, 
providing that the programs were funded under profile. 

Areas of general agreement 
The area of widest consensus was the need for adequate resources.  To a degree this was 
generally financially based, with specific needs usually mentioned.  Few schools simply 
mentioned funding as a standalone issue. 

Most commonly, financial assistance would be sought for two areas: 

1. upkeep and maintenance of training facilities and equipment to industry standards 
(including Personal Protective Equipment) and 

2. to organise, supervise and purchase resources for ‘try a trade’ type projects 

From an industry stand point, both of these areas are important as they increase the quality 
of training outcomes (through access to realistic training environments and facilities) and 
the quantity of young people gaining an insight into industry opportunities.   
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As discussed previously, one important issue for the food, fibre and timber industries, with 
respect to ‘try a trade’, is the inability of many schools to access appropriate facilities.  An 
example of this is food processing where there is a need for a commercial kitchen or 
industrial processing equipment.  One school mentioned having had trialled a 1 day per 
week ‘try a trade’ option offered at an STP under profile.  This type of option would greatly 
assist the exposure of school students to the FFT industries. 

 

 

 

 

 

 

  

 

 

 

 

Understandably, particularly given the quantity of auspiced delivery, most schools noted the 
need for more teachers and education support staff that have the experience, willingness 
and qualifications to deliver training.   

There was general agreement that the existence of whole streams of VETiS were dependant 
on one person.  If that person left the school, the program simply stopped.  For one school 
that was meant to be surveyed, a whole purpose built facility remains unusable for VETiS 
until a staff member can be found to run the program. 

 

 

 

 

 

 

 

‘Try-a-trade programs are great… the only issue is finding 
money for a project to be done.  For example, with a 

bricklaying project you can’t use student fees because these 
projects are effectively improving the school facilities or 

amenity’ 
 

VET coordinator 

 

‘We would prefer a TAFE based ‘Try a Trade’ offered under 
profile – kids really enjoy the TAFE environment – this has 

been trialled on a 1 day / week basis for wet trades and 
carpentry’ 

 
VET coordinator 

 

‘got to have a teacher with experience; if he leaves we’re 
stuffed’ 

 
 

Regional VET coordinator 
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Suggestions for industry 
From discussions with VET coordinators in the survey and during the VET coordinators 
meetings there were a number of suggestions made for how industry might be able to 
increase the number of young people participating in related VETiS programs. 

The value of school based traineeships and apprenticeships (SBT / SBA) was highlighted 
several times.   Suggestions to increase the participation rate in SBTs and SBAs included: 

1. Increase industry awareness of both the existence and benefits of SBT/As. 
 

2. Increase industry knowledge of what is involved in putting on and signing up a 
SBT/A. 

 
3. Work to convince industry that the commitment involved in employing and training 

a SBT or SBA is not difficult or onerous. 
 

4. Reference existing successful corporate models for SBAs (For example, the national 
Reece’s plumbing ASBA program – see details in Appendix D) and develop similar 
programs for the food, fibre and timber industries. 

 
5. Develop and provide schools with an industry contact list of employers willing to 

take on SBT/As.  This also applied for all VETiS programs. 
 

6. Increase the number of SBTs available. 
 

From the list above, it is clear that the responsibility for some of the suggestions lies with 
current service providers.  One of the roles of the Apprenticentre, for example, is to provide 
industry with information about SBTs and SBAs.  The fact that points 1) and 2) (and to an 
extent, point 3) have been raised suggests that more needs to be done in this area.  This 
doesn’t mean that industry associations, for example, can’t play a useful role in increasing 
awareness of SBTs and SBAs. 

There would be merit in studying successful industry led VETiS initiatives like the Reece’s 
program, even if only to identify aspects making the program appealing to students and 
schools.  In the case of the Reece’s program, one such aspect might be the inclusion of 
Saturday as one of the 2 days per week at work which, from a school perspective, may 
alleviate other issues such as timetabling conflicts. (However, it should be noted that even 
on weekends and holidays, a school still has duty of care as such activities are school 
managed and sanctioned.) 

There may be several reasons for schools requesting lists of potential employers.  It might 
be tied to a relatively low level of industry awareness of SBA and SBTs.  It might also be a 
reflection of some VET coordinators having insufficient time in the position to develop a 
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substantial list of industry contacts.  Similarly, it may highlight an area for service 
improvement for the stakeholders such as the Apprenticentre. Regardless of the reason(s), 
it seems an initiative worthy of pursuit. 

In relation to the point of increasing the number of SBTs available; there is not much scope 
to do this.  There are currently 44 traineeships available in the FFT industries and 34 of these 
are already offered as SBTs.   

 

 

 

 

 

 

 

 

With the general support for ‘try a trade’ opportunities it seems reasonable that industry 
invest some time in designing workable models for provision of ‘try a trade’ activities.  The 
lack of formal industry based training funds (such as the BCITF) means finding creative 
means of resourcing activities should be a high priority for industry. 

Similarly, with schools currently engaging in industry visits, there would be benefit from 
developing initiatives that increase the opportunities for schools to visit industry.  This is 
particularly relevant for industries, such as food processing, where organising school based 
‘try a trade’ activities would prove difficult. 

With respect to both ‘try a trade’ and industry visits, while increased industry involvement 
would be beneficial, the main issue is whether industry and industry associations have the 
capacity to deliver these services.  A useful initiative would be government funding for 
industry associations to facilitate capacity building both at association and industry levels.  

While it is true that financial resourcing has the capacity to address many impediments to 
increased VETiS participation, the need for increasing general awareness of opportunities in 
industry, (as well as industry initiatives) should not be understated.  The dissemination of 
information through the established VET coordinator networks (coordinated by regional EVE 
coordinators) is a very efficient way of getting targeted information out to a wide audience.  
Both industry and ITCs can both contribute to this process. 

  

‘SBTs are not picked up enough by industry – they don’t 
know about it’ 

 

VET coordinator 

‘SBTs are good, but finding traineeships is very hard… 
many SBTs have come about as a result of kids’ own part 

time work’ 

 

VET coordinator 
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VETiS, part of a bigger career development picture… 
Some VET coordinators noted the importance of having good career based information 
available online to support students making VETiS decisions.  Most frequently these 
comments referred to career pathway and entry point information.   This raises the question 
of where VETiS really does fit in the scheme of things. 

The term ‘career development’ describes the complex process of managing life, learning and 
work over the lifespan5.  VETiS, by this definition, is part of the career development process.  
It can be expected that the best results from VETiS will result when the rest of the career 
development process, both past and future, is taken into account.   

For industry to gain maximum benefit from VETiS it is critical that this point is understood 
and that involvement in VETiS is approached with it in mind. 

School based career development starts in many primary schools and is continued, to a 
varying extent, throughout secondary school4.  Chronologically, industry involvement may 
include: 

• A visit to a primary school by an industry member or association representative 
• A visit to secondary school in Year 9 or 10 
• A visit to industry by Year 10 students 
• Conducting a ‘try a trade’ activity for Year 10 students 
• Provision of work experience opportunities to Year 10 students 
• Participation in a school based careers day or expo 
• Taking on a SBT or SBA as part of Year 11 and 12 VETiS 

 Involvement in all the activities on the list above would involve a considerable level of 
commitment for any industry (although some industries do all these, and more).  Also, it is 
unlikely that the opportunity to participate in all these activities would be available with all 
schools.   

What the list demonstrates is that VETiS is part of a school based career development 
process that may provide ample opportunity for industry to get involved.  More importantly, 
the greater the involvement in the process, the greater the likelihood of industry having 
access to high numbers of industry entrants post school.  
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RECOMMENDATIONS 
The recommendations from this project can be divided into three broad areas. These areas 
are:  
 Awareness, Perception and Information 
 Resources  
 Industry / School links  

 
Awareness, Perception and Information 
The project revealed that many of the constraints on current VETiS participation relate to 
negative perceptions of VETiS and/or a lack of awareness of the value of VETiS by various 
stakeholders.  Related to this is a need for general information on VETiS, particularly by 
industry.  To address these issues, the Food, Fibre and Timber Industry Training Council 
recommend the following:  
 

1. The Department of Education and the Department of Training and Workforce 
Development work jointly to develop and implement initiatives to increase 
awareness in the educational sector of the value and need of VETiS to industry.   

 
2. The Department of Training and Workforce Development develop and implement 

initiatives to increase awareness in the educational sector of the value of VETiS with 
respect to tertiary higher education pathways. 

 
3. The Department of Education works with the secondary school sector to find ways of 

addressing timetabling conflicts which reduce the ability of schools to participate in 
VETiS. 

 
4. The Department of Training and Workforce Development expand current Career 

Centre and Workforce Development Centre marketing activities and work with 
industry on marketing of career pathways. 

 
5. The Department of Training and Workforce Development, via the current Career 

Centre, develop an online database of career entry point information. 
 

6. The Department of Training and Workforce Development work with State Training 
Providers (STPs) to facilitate transparency in what is currently offered under profile.  
This will enable industry to determine whether skills shortages are being adequately 
addressed by profile funded VETiS courses. 
 

7. The Department of Training and Workforce Development and the Apprenticentre 
investigate methods of increasing general industry awareness of SBAs and SBTs. 
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8. The Apprenticentre works with industry to develop an online database of employers 

willing to be involved in SBTs and SBAs. 
 

9. Industry undertakes an environmental scan of successful industry led VETiS 
initiatives. 
 

10. Industry and training providers work to implement customised VETiS programs. 
 

11. The Department of Education, the Department of Training and Workforce 
Development and industry work jointly to increase knowledge of existing programs 
and resources that are available for use by VETiS coordinators.   

 
Resources 
There are a variety of VETiS aspects that would benefit from additional resourcing.    The 
Food, Fibre and Timber Industry Training Council recommend the following:  
 

12. The Department of Training and Workforce Development implement and fund 
ongoing, institution based ‘try a trade’ options for industries unable to run school 
based ‘try a trade’ sessions, such as food processing. 
 

13. The Department of Education increase the funding available to assist teachers and 
other school staff gain a Certificate IV TAE qualification. 

 
14. That the Department of Education introduces a minimum level of (accredited) 

competency for VET coordinators in all Western Australian secondary schools.  
 

15. The Department of Education develops initiatives that will encourage and allow 
schools to increase resource allocation to the VET coordinator role and recognise the 
importance of the administrative responsibilities of the role.  
 

16. The Department of Education develop and implement initiatives that enable schools 
to economically meet requirements to maintain training facilities and equipment to 
industry standards (including the provision of personal protective equipment (PPE)). 
 

17. The Department of Education develops initiatives that will encourage schools to 
involve parents in initial VETiS decision making. 
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Industry / School links 

The Food, Fibre and Timber Industry Training Council recommend the following: 

18. Industry works with the FFTITC to identify schools that have capacity or interest in 
providing VETiS programs aligned with the food, fibre and timber industries. 
  

19. Industry increase opportunities for schools to visit workplaces. 
 

20. Industry increase visits to school based career development activities. 
 

21. Industry members interested in providing work experience and VETiS opportunities 
approach school VET coordinators directly. 
 

22. Industry sectors work collaboratively to develop and promote work placement 
arrangements with either individual schools or clusters of schools.  
 

23. Industry sectors work collaboratively to develop creative methods of providing 
school based ‘try a trade’ opportunities.  This might include ways of centralising the 
organisation of activities and sharing responsibilities for supervision and supply of 
resources.   
 

24. Industry develop an informational toolkit that will assist VET coordinators to gain 
some industry knowledge and contacts for organising  
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APPENDIX A 
Questions in VET Co-ordinators survey: 
 

a. How does your school decide what VET programs to provide? 
 

b. Who delivers your VETiS program, and how? 
 

c. Are the decisions on what programs to provide linked to the availability of: 
a. Local Industry –   
b. School Resources – Infrastructure / Funding –  
c. Support from the rest of the school -   
d. Industry or other experience of the VET co-ordinator –  

 
d. What linkages does the school have with industry? 

 
e. What would assist in improving VET participation? 

 
f. If you have concerns with completion, what would assist in increasing VET program 

completion? 
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APPENDIX B 
More information on VETiS: 
Despite the variety of options covered by these five programs, all VETiS programs must 
satisfy the same requirements and quality assurance standards as other VET courses, 
including the requirement that they must be delivered or auspiced by a registered training 
organisation (RTO): 

• Delivery by a RTO - The training delivery and assessments are conducted by a RTO, 
such as a TAFEWA college, a private RTO, or a school that is a RTO.  

• Auspiced delivery - Staff at a school or a workplace deliver and assess the training 
and an RTO provides the quality assurance under the Australian Quality Training 
Framework (AQTF) and, where appropriate, issues the qualifications in accordance 
with AQF requirements. 

VETiS programs are also often categorised according to their funding source: 

• Profile - The training and assessments are conducted by a TAFEWA college, using 
funding (up to a designated maximum amount) from within the college’s State 
Training Profile allocation. 

• Fee-for-service - RTOs (include TAFEWA colleges) are paid by schools, students 
and/or other organisations to provide training delivery, assessments and/or 
auspicing services. In some cases, schools, students or other organisations receive 
funding from another source to cover all or part of the fees charged by the RTO. 

• School as RTO - Schools that are RTOs can deliver, assess and certify training 
achievement to their own students within the scope of their registration. 

• User choice - Government funding provided to RTOs to provide training and 
assessments conducted as part of an apprenticeship or traineeship. 

They can also be categorised according to whether they comprise ‘stand-alone’ or 
‘integrated’ units of competency, although some programs can utilise both methods of 
delivery: 

• Integrated - The units of competency are delivered as part of a Curriculum Council 
course or subject. 

• Stand-alone - The units of competency are not delivered as part of a Curriculum 
Council course or subject. 

VETiS and the WACE 
The Western Australian Certificate of Education (WACE) is an achievement-based 
qualification awarded to students who meet its ‘eligibility’, ‘study-load’ and ‘achievement’ 
requirements.     
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VETiS students must be enrolled in at least one accredited Curriculum Council course must 
meet WACE eligibility requirements. 

VETiS and post-school admission into post-school VET studies 
VETiS programs are designed to improve the transition into post-school VET courses. They 
do so by contributing towards students’ post-school VET entry requirements, articulating 
into post-school VET qualifications, and enabling students to receive credit or recognition of 
prior learning for relevant units of competency achieved as part of VETiS programs.  

VETiS and post-school university admission 
School leavers can enter university through one of two mechanisms: ‘direct’ or ‘alternative’ 
entry. VETiS does not give students an advantage through the direct entry route but 
sometimes offers students advantages for the alternative entry route. 

In essence, to be eligible for direct entry into university, students must 

•  attain the WACE; 

•  satisfy any English competence and/or course-specific prerequisites and 
requirements prescribed by the particular university; and 

•  obtain a sufficiently competitive ‘Australian Tertiary Admission Rank’ (ATAR, 
formerly known as the ‘Tertiary Entrance Rank’ or TER). The ATAR requires students to 
successfully complete at least four Curriculum Council courses (eight semester units) at 
Stages Two or Three, including the compulsory external exams. 

Alternative entry to university, on the other hand, can be greatly assisted through VETiS. 
Completion of certain VET (including VETiS) courses at Certificate IV or diploma levels can 
facilitate entry into certain university courses.  Students utilising this alternative pathway to 
university may also be eligible to obtain credit for some of their VETiS and/or post-school 
VET studies, thereby reducing both the length and the financial costs of their university 
studies. 

For students who completed lower level VETiS courses (ie. Certificate I, II or III), there are 
VETiS programs that enable students to obtain preferential entry, continuation and 
expansion of their VETiS training at a TAFEWA college post-school. Those who do so, and 
achieve a Certificate IV or diploma qualification, are the eligible to utilise the alternative 
university entry mechanism, and may also be eligible reduce the length and financial costs 
of their university studies through credit recognition of their VET studies.  
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APPENDIX C 
More enrolment data 
 

Qualification Number of 
Enrolments 

Number of 
schools 

Certificate I in Furnishing (LMF10108) 687 27 
Certificate II in Agriculture 453 10 
Certificate I in Horticulture 214 26 
Certificate I in Rural Operations 175 21 
Certificate I in Seafood Industry (Aquaculture) 156 5 
Certificate I in Furnishing (LMF10102) 143 7 
Certificate I in Manufacturing (Pathways) 110 7 
Certificate II in Rural Operations 98 8 
Certificate II in Horticulture 93 14 
Certificate II in Wool Handling 78 4 
Certificate II in Conservation and Land Management 72 14 
Certificate II in Animal Studies 60 23 
Certificate I in Conservation and Land Management 43 2 
Certificate II in Applied Fashion Design and Technology 35 19 
Certificate II in Crutching 29 2 
Certificate I in Seafood Industry (Fishing Operations) 25 2 
Certificate II in Seafood Industry (Aquaculture) 24 2 
Certificate III in Wool Clip Preparation 23 2 
Certificate II in Horticulture (Retail Nursery) 18 1 
Certificate III in Advanced Wool Handling 18 1 
Certificate II in Shearing 17 3 
Certificate II in Seafood Industry (Fishing Operations) 14 2 
Certificate I in Food Processing (Wine) 12 2 
Certificate III in Conservation and Land Management 12 3 
Certificate II in Applied Fashion Design and Technology 7 5 
Certificate II in Production Horticulture 7 1 
Certificate I in Agri-Food (Pathways) 6 1 
Certificate I in Meat Processing (Smallgoods) 4 1 
Certificate II in Clothing Production (Intermediate) 3 1 
Certificate II in Horticulture (Landscape) 3 3 
Certificate II in Meat Processing (Smallgoods) 3 1 
Certificate III in Seafood Industry (Aquaculture) 3 1 
Certificate II in Furniture Making (LMF20302) 1 1 
Certificate II in Furniture Making (LMF20309) 1 1 
Certificate II in Horticulture (Parks and Gardens) 1 1 
Certificate III in Horticulture 1 1 
Certificate IV in Seafood Industry (Aquaculture) 1 1 

 
Table 6.  2010 enrolments and schools delivering by qualification - Department of Education WA 
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APPENDIX D 
From: http://www.reece.com.au/careers/asba/info 

Australian Schools Based Apprenticeship Program 

Reece and Murray Mallee Training Company Ltd have developed an Australian School based 
Apprenticeship Program (ASbA) offering exciting employment, training and career 
opportunities for students. 

Students can commence this program in either Years 10 or 11 and continues through to Year 
12 

This national program, which is also promoted and supported by State and Commonwealth 
Governments, provides the opportunity for students to combine their studies with part time 
work at local Reece stores. 

What’s in it for you 

• On the job training  
• A head start on your career  
• Preparation for the workforce  
• Developing skills  
• Credits towards your Year 12 certificate in your state.  

Earn while you learn 

• Be paid above the award rate  
• Work 1 day a week and a Saturday, leaving only 4 days of school. Plus there are 

opportunities to work during school holidays.  

What do I get when I finish? 

• A nationally recognised qualification - Certificate II in Transport & Logistics (Warehousing & 
Storage)  

• Reece will consider all participants who successfully complete the program for a full time 
position.  

• Reece will consider all participants who go to university once finished Year 12 for part time 
work 
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ABBREVIATIONS 
 

ABBTF Australian Brick and Block laying Training Foundation 

ASBA Australian School Based Apprenticeship Program 

ASBTP Aboriginal School Based Training Program 

ATAR Australian Tertiary Admissions Rank 

BCITF Building and Construction Industry Training Fund 

ESC Education Support Centre 

EVE Enterprise and Vocational Education  

FFTITC Food, Fibre and Timber Industries Training Council (WA) 

FTE Full Time Equivalent 

HECS Higher Education Contribution Scheme 

RTO Registered Training Organisation 

SAL School Apprenticeship Link 

SBA School Based Apprenticeship 

SBT School Based Traineeship 

STP State Training Provider (formerly TAFEs in WA) 

VET Vocational Education and Training 

VETiS Vocational Education and Training in Schools 

WACE Western Australian Certificate of Education 
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