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EXECUTIVE SUMMARY 
In response to priorities set by the Department of Training and Workforce Development and 
the workforce development needs of industry, the Food, Fibre and Timber Industry Training 
Council (FFTITC) conducted a project designed to identify ways to improve career development 
services in high schools. 

This project looked at how career development services were being delivered, what was 
working and what could be improved. 

Information on current service delivery was sought from a wide range of stakeholders.  With 
the exception of the parents of school leavers, participation in the project was good and the 
quality of feedback was excellent.  Many of the findings were confirmed by other stakeholder 
sources during the project and/or other research done in similar areas. 

The main findings of the project were: 

• There is a lack of co-ordination of career development services across the public 
secondary school sector in Western Australia. 
 

• There is a high variability in experience and qualifications of providers of career 
development services in all secondary schools in Western Australia. 
 

• Generally, schools do not have a strong professional training culture when it comes to 
(up) skilling career development service providers. 
 

• There are a wide range of delivery methods used by schools. 
 

• There is a wide range of information and advice sources used by school leavers. 
 

• Within the services offered by schools there are comparatively few that are considered 
useful by students. 
 

• Both students and schools rated one on one / individual counselling as a preferred 
method of career development service delivery. 
 

• There is a very real need for quick to access, simple to understand, accurate and up to 
date careers information.  To be effective, this information must be well marketed. 
 

From an industry workforce development perspective it would seem that the current 
arrangements for school based career development service delivery are far from optimal.  The 
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recommendations from this project highlight what industry should support to facilitate positive 
change in this area. 

Undoubtedly, high level strategies will need to be in place before WA schools are able to 
demonstrate consistency and increased capacity in career development service delivery.  
Before this occurs, the recommendations also list things industry can do that will result in 
improved numbers of young people entering the workforce. 

These recommendations range from the relatively simple (and inexpensive) evaluation and 
updating of online careers information to more organised (and time intensive) engagement 
with existing school based career development activities and initiatives. 

Although students frequently stated they wanted more information either on courses, a specific 
occupation or how to find a job, there were no direct requests for more printed and other hard 
career resources.  There was no preference for the format of information – it was just 
important that it be easy to access.  

 

 

 

 

  

‘Please…no more DVDs!’ 
 

Several VET Coordinators 

‘…printed, online, whatever, it doesn’t matter, we just want the 
information…it’s so hard to find!’ 

 
Year 12 focus group student 
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Introduction to the FFTITC 
Funded by the Western Australian Department of Training and Workforce Development, the 
Food, Fibre & Timber Industries Training Council (FFTITC) has three core functions: 

• Taking a leadership role in promoting training to industry, including partnerships 
between industry and the training sector. 

• Supporting innovation and workforce development. 
• Providing forward looking advice to State and Commonwealth Governments on training 

needs and priorities for public funding. 
 

The FFTITC engages with Western Australian industry, training and government stakeholders in 
a variety of ways.  A primary means of communication and liaison is via the council’s six 
industry advisory groups.  These industry advisory groups service the following industry areas: 

• Animal Care and Management 
• Horticulture, Conservation and Land Management 
• Seafood, Food and Beverage 
• Furniture, Forest and Forest Products 
• Rural Production 
• Textiles, Clothing, Footwear and Allied Services 

 

When dealing with national industry training and workforce development issues the FFTITC 
works closely with the three Industry Skills Councils that cover the Australian food, fibre and 
timbers industries; Agrifood Skills Australia, ForestWorks and Manufacturing Skills Australia. 
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PROJECT BACKGROUND AND NEED 
The Department of Training and Workforce Development and State Training Board document 
Training WA Planning for the future 2009-2018 is a targeted plan to transform the WA training 
system. The plan focuses on increasing training participation and skills development in the WA 
workforce. 

The FFTITC response to this document was to organise separate planning sessions for each 
industry sector.  At these sessions participants were asked a series of questions aimed at 
identifying key projects that would address the strategies outlined in Training WA.  For 
example, where Training WA identified a need to increase participation in higher level training, 
participants were asked how this could be done for the respective industry sector. 

Information and feedback from these sessions formed the basis of a document titled Industry 
Advisory Group Project Matrix.  From this document the Board of Management initiated a 
number of key projects to be actioned by the relevant Industry Advisory Group (IAG). 

One issue common among all Industry Advisory Groups was attracting more people into the 
various industries and the promotion of industries to young people (through schools). 

The FFTITC decided to conduct a project to improve career development services for its various 
industries. 

The initial intent of the project was to research existing career information, identify any gaps 
and if necessary, source or develop material to fill those gaps.  However, initial research found 
that there is a plethora of career information, using various media.  Some of it is very current 
and informative; some of it is dated and not attractive to the reader. 

To facilitate the project a working party was formed from the membership of the various FFTITC 
IAGs.  The final working party comprised representation from industry peak bodies and various 
relevant government departments.   

The working party discussed the various career development resources available and posed the 
following questions: 

• Are the resources effective? 

• Are young people accessing the information?  

• Should resources be developed if they are not getting to their intended audiences? 
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• What is the best way to get the information to the audiences? 

Consequently, before the FFTITC can put in place processes or materials to improve career 
development services, the consensus was that the organisation needed to better understand 
some of the issues and current career practices within the secondary school system. 

The working group felt that the issue may lie more with communication and provision of career 
services rather than the supply (or lack) of career resources. 

There is considerable research that demonstrates the need for effective career development 
services when it comes to students making informed career choices, particularly in relation to 
training.   Beavis, Curtis and Curtis (2005) found that a significant number of school students 
expressed incompatible education and career intentions. About half of the students surveyed 
planned a different level of education than was required for their career interests. 
 
Also, this report found that a high percentage of young people surveyed did not know how to 
get the job they would most like. The report noted that those students who perceived 
themselves as being low in ability found that access to high quality careers advice was 
particularly beneficial. 
 

  

About half of the students surveyed planned a different level of 
education than was required for their career interests 

 
Finding from a Smith Family commissioned report (2005) 
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METHODOLOGY 
Data for this project was sought from various sources and via a variety of methods, including: 

• District and regional education offices 

• School based career advisors 

• Focus groups of Year 12 students 

• Focus groups of Year 12 parents 

• Focus groups of existing apprentices 

• Training Providers 

• The marketing department of the Department of Training and Workforce Development. 

• The Workforce Development Centre network 

District and regional education offices 
To assist in building a picture of how career development services were organised and delivered 
across the state, all district and regional education offices were contacted by mail.  This letter 
was followed up by phone calls to discuss career development service arrangements in each 
region and district.  Without exception, it was clear from discussions with all offices that career 
development services were handled individually by each school. 

School based career advisors 
In order to gather information on how individual schools approached career development an 
online survey was developed, using SurveyMonkey™.  All senior schools in WA were then 
invited to participate in the survey.   For consistency, only schools that completed Year 12 were 
selected.  The one drawback of this decision was that it left out the majority of district high 
schools which finish at year 10. 

Approximately 260 schools were contacted.  Of this number, 28 schools completed the survey. 
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Year 12 student focus groups 
The same schools contacted for the online survey were contacted again and asked if they would 
willing to participate further in the project, specifically, by helping to arrange focus groups with 
Year 12 students.  A focus group questionnaire was developed to cover topics such as who and 
what had helped students make career decisions, how they had researched choices and what 
would assist more in making informed choices.  The questions asked are listed in the Appendix. 

Focus groups of six to ten Year 12 (and in one case Year 11) students were interviewed by a 
moderator and assistant for approximately one hour.  The focus group was generally a mix of 
TEE and non TEE, male and female students. 

Year 12 parents’ focus groups 
Numerous efforts were made to contact and engage parents in focus group participation.  
Contact was made with the WA Council for Secondary School Organisations (WACSSO) and they 
in turn distributed information to over 3,000 parents via an email newsletter and 450 Parents 
and Citizen Associations via the official printed newsletter (twice).  The FFTITC and WACSSO 
also used social media to generate interest. 

From these efforts only one parent contacted the project manager expressing interest. 

This phase of the project, although deemed a very important potential source of input, was 
cancelled. 

Existing apprentice groups 
One state training provider (STP) was contacted to arrange two groups of first year apprentices.  
The apprentice groups were from baking and cabinet making.   The questions for the groups 
related to how these apprentices had made decisions regarding their apprenticeship, who and 
what had influenced them and what possible role VET in schools (VETiS) played in the decision 
making process. 

Training Providers 
As a key stakeholder involved the process of information dissemination to school leavers, state 
and private registered training providers (RTO)s were contacted and surveyed regarding the 
career related services and information they provide.  A total of 31 private and public RTOs 
were contacted by email and asked to answer questions about the career related services they 
provide.  

In addition, two metropolitan STPs were contacted directly and interviewed face to face. 
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Details on the questions asked can be found in the Appendix. 

Department of Training and Workforce Development – marketing 
Information on career information provision was sought from the marketing section of the 
Department of Training and Workforce Development.  Marketing activities were discussed in a 
meeting with a department staff member and in a separate conversation with the director of 
marketing. 

Discussion with VET coordinators 
Some VET coordinators were asked questions relating to career development services during 
the survey phase of the FFTITC VETiS project. 

The FFTITC VETiS (Armstrong, 2011) project is looking at VET in school delivery in the various 
industry sectors. It has been undertaken with a view to identifying methods of maximizing 
delivery while ensuring that the learning outcomes are suited to current jobs in the food, fibre 
and timber industries.  

Survey of Workforce Development Centres 
Following a briefing about the project to a group of Workforce Development Centre (WDC) 
representatives it was decided that the project could benefit from gaining another perspective 
on career development service delivery in schools. 

 An online SurveyMonkey™ survey was developed and distributed to the WDC network.  
Following this, some respondents were contacted directly by phone for clarification and 
elaboration.  

The survey questions are shown in the Appendix. 
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RESULTS 
A summary of the results from the various phases of the project are shown below. 

1 Online Survey of Schools 
Of the 260 secondary schools contacted, 28 took part in the online survey.  The participating 
schools comprised 15 regional and 13 metropolitan schools.  There was a mix of public and 
independent schools. 

The scope of answers provided to nearly all questions in the survey confirmed feedback from 
district and regional offices.  Survey results highlighted the ad hoc approach to school based 
career development across the state. 

A brief summary of responses to each question is shown below. 

1.1 What types of staff are employed to provide career development services in your 
school? 

By far the most common response was VET coordinators with over 85% of schools choosing 
this.  The second most common choice, at just fewer than 41%, was specialist career counselor 
– from within the school.  Almost 30% of schools chose non specialist teacher.  Only 3 schools 
(11%) chose outsourced career councilors. 

1.2 What (career based) educational and training qualifications do the staff possess? 

52% of the 23 schools answering this question chose ‘None’. Almost 22% of the 23 answering 
schools chose ‘Certificate IV in Career Development’.  12 schools added comments to this 
question.  Most of the comments related to the extensive experience in either industry or 
education in similar type career development / advisory roles. 

1.3 Do you provide career development training for your staff? 

Over 65% of schools answered ‘No’ to this question. 

1.4 If you answered ‘Yes’ to above question, please describe what training you provide. 

Of the 10 respondents to this question only one explicitly mentioned formal career 
development training.  The remaining responses mentioned various types of personal 
development, including attendance at careers expos, trade shows and conferences. 
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1.5 What year do career development services begin for students? 

Over 44% of the schools answered ‘Year 10’ to this question.  The second most common choice 
for this question was ‘Year 8’ (over 29%).  Over 18% of school chose ‘Year 9’. 

1.6 Approximately, how many hours per year are allocated for career development in the 
various years? 

The very high variability in responses to this question suggests that either the question itself 
was interpreted differently in different schools, or there is an extraordinary range in the 
quantity of service delivery.  The answer is probably a bit of both.  It would seem that by far the 
bulk of delivery is between Years 10 to 12. 

1.7 How are career development services delivered? 

Answers to this question revealed the wide breadth of methods used to deliver services.  The 
most common ways were ‘Individual face to face interviews’ and ‘Organised workplace 
experience’ – both over 93%. ‘Career fairs and exhibitions’ was chosen by about 90% of 
respondents. 

The second most common group at 75% to 80% were ‘WEB based self exploration and job 
search packages’ and ‘Group Guidance and counseling’ 

HOW CAREER DEVELOPMENT SERVICES ARE DELIVERED Responses 

Individual face to face interviews 27 
Organised workplace experience 27 
Career fairs and exhibitions 26 
WEB based self exploration and job search packages 23 
Group Guidance and counseling 22 
Career information libraries 17 
Paper and pencil self assessment techniques 14 
The systematic use of community members e.g. employers, alumni etc. 13 
CD ROM based self exploration and job search packages 12 
Psychometric tests 5 

 

Table 1.  Summary of how career development services are delivered 
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1.8 Generally, is most career information provided specifically aimed at school students? 

Over 96% of respondents answered ‘Yes’ 

1.9 How are the career resources collected? 

Seven of the 25 (28%) respondents to this question explicitly mentioned using the internet.  
Other common methods included what arrived in the post and what was found in the library.  
Five respondents mentioned receiving information from training providers (including 
universities).  Mention was made on several occasions of how resources had been collected 
over many years. 

1.10 What steps are used to ensure accuracy and currency of career information? 

The most common response to this was along the lines of regular checking.  In many instances 
checking methods employed were unclear but in several instances checking on the web was 
mentioned or inferred. 

Only two schools mentioned any communication with, or reference to, industry.  One of these 
schools mentioned using their Industry Advisory Group. 

1.11 How is career information typically distributed? 

The graph below shows a breakdown of how career information is distributed. Over 85% of 
respondents chose ‘At career guidance and counseling sessions’.  This was followed by over 
71% choosing ‘Through general class room activity’.  
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Figure 1. How career information is distributed in schools 

In addition to the choices given, 10 schools gave other comments to this question including via 
one to one counseling and at parents nights and career expos.  One school mentioned a 
dedicated careers web page on their school intranet. 

1.12 Does industry play a role in providing career information? 

Most (over 86%) schools answered ‘Yes’ to this question. 

1.13 If ‘Yes’, please describe the role industry plays 

Of the 22 respondents to this question, 10 referred to visits to the school by industry speakers / 
presenters.  Nine respondents mentioned via industry work placements such as work 
experience and VET in school programs.  Workplace learning was also mentioned.  Three 
respondents said that industry plays a role in their school career days / forums. 

1.14 Are other stakeholders (e.g. parents, students / associations, community 
organisations, educational institutions) encouraged to have input into the career 
development process? 

Nearly 90% of respondents answered ‘Yes’ to this question. 
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1.15 If Yes, what stakeholders? 

There were 25 respondents to this question.  Eighteen of these explicitly listed educational 
institutions / universities / ‘TAFE’s.  Sixteen respondents mentioned ‘parents’.  There were 
seven respondents that listed community groups and/or not for profit organisations.  One 
respondent mentioned Partnership Brokers and another mentioned Workforce Development 
Centres. 

1.16 Is there any form of follow up to gauge the effectiveness of the career development 
processes? 

Nearly 68% answered ‘Yes’ to this question. 

1.17 What initiatives or practices have you found to be particularly effective in providing 
career development services? 

There were 27 respondents to this question.  The most common response, either explicit or 
implicit was ‘one on one’ counseling.  Some of these respondents stated that parent 
involvement was included at this counseling. 

Work experience programs, workplace learning and ‘try a trade’ were mentioned by 7 
respondents. 

Three respondents mentioned industry visits and/or school visits to industry.  Only one school 
referred to external careers expos. 

2 School leaver focus groups 
A total of 53 school students were included in seven focus groups.  The regions were well 
represented with five schools from outside the metropolitan area participating.  There was a 
mix of public and independent schools. 

Of the 53 students, 47 were from Year 12.  One group of six students was made up of Year 11 
students.  These students, at the request of the school careers advisor, were included as the 
school had an ongoing career development program starting in Year 9. 

Answers to each of the five questions asked are summarised below. 

2.1 Have you made a career choice? 

The majority (62.3%) of students had made some sort of career decision.  An additional 8 
students (15.1%) had some sort of idea. Those that had not made a decision comprised 22.6% 
of the total. 
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Seven students (all from independent schools) wanted to take a gap year before pursuing 
study. 

With respect to study, 40.8% were pursuing university qualifications and 46.9% were pursuing 
what appeared to be a VET based pathway.  Of those choosing a VET pathway, 26.1% were 
looking to gain an apprenticeship. 

2.2 Who and what has helped come up with career choices? 

Students came up with a variety of answers to this question.  The most common themes 
included parents and teachers (including VET coordinators). 

Nineteen (35.8%) students mentioned teachers or VET coordinators.  13 of these students 
mentioned ‘teachers’, another six students explicitly and exclusively mentioned the VET 
coordinator. 

Eighteen (34.0%) students said parents had helped them.  Three of these students also referred 
to either grandfather or uncle. 

There was a level of autonomy in decision making with 13 students either saying decisions were 
made solely by themselves or with some other help.  This other help was usually related to the 
fact that they enjoyed a certain school subject. 
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Figure 2: Who helped students with career choices 

 

With respect to ‘what’ influenced students, 8 said work experience, 3 said VETiS and only one 
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could look up a job and find all the necessary qualifications listed, together with locations 
where these qualifications were available.  This sounds like a VET and Higher Education 
equivalent to the now defunct TAFE Handbook. 

 

After this question students were shown screen shot printouts of three career focused website 
homepages and asked to say which ones they had seen. The results are shown below. 

Myfuture career service - 39 students (73.6%) 

Training WA Career Centre portal*- 8 students (15.1%) 

CareerOne - 5 students (9.4%) 

* DTWD main career service point of contact 

2.4 Who have you discussed your career options with? 

The top answers for this question were again on the lines of parents/family and school staff. 
Twenty three students mentioned members of each ‘group’.  The school staff group consisted 
of teachers (10), VET coordinators (6), careers advisor (5) and other school staff (2). 

Eleven students mentioned discussing career options with friends.  Five mentioned discussing 
career options with industry.  One focus group of 6 students said they had all used the Itrac™ 
online mentoring program supported by the Smith Family. 

Only 2 students mentioned discussing their career options with current VET or tertiary 
education students. 

 

 

‘I want to be a primary school teacher.  I didn’t know about 
alternative pathways for teaching until I learnt about it while 

looking online with a friend.  It turns out I can do a VET based entry 
right here in (local metro suburb)’ 

 
Year 12 student in focus group 
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2.5 What would help you more with your decision making? 

The responses are shown in the table below. 

MORE INFORMATION: RESPONSES INITIATIVES: RESPONSES 
Specific info related to a job 2 Start career services early 1 
How to get a job (general) 1 More VETiS / Work Exp 7 
How to get a job (specific) 4 More Career Expo 1 
Alternative Pathways 2 More career based activity at school 11 
Careers - entry points 2 Industry visits 3 
Careers – pathways 3 Enhanced IT based services 9 
Course information 4   

 

Table 2.  School responses ‘What would help you more with your decision making?” 

3 Apprentice focus groups 
Two focus groups of Polytechnic West apprentices were interviewed.  The two groups were 
from pastry (6 students) and furnishing (with 12 students). 

Both groups were asked six questions relating to what influenced their choice of 
apprenticeship.  The questions are listed in the appendix. 

A summary of responses to each question is shown below. 

 3.1 What made you choose your current apprenticeship?  

The responses are shown in Table 3, below. 

 
Responses 

‘I enjoy the work / creativity’ 7 
‘First job I got’ 5 
Job Opportunities 2 
Money 2 
Family 1 
‘It was something different’ 1 

 

Table 3.  Apprenticeship responses “What made you choose your current apprenticeship?” 

Of the seven apprentices that said they chose the apprenticeship because they enjoyed the 
work (or the creativity involved), 5 respondents were from the smaller group of 6 pastry 
apprentices. 
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 3.2 What or who influenced your choice of apprenticeship?  
 
The responses to this are in Table 4, below  

INFLUENCES Responses 
Myself 7 
Parents 4 
Employer 3 
TV 3 
No one 2 
Friend 1 

 

Table 4.  Apprenticeship responses “What influenced your choice of apprenticeship?” 

Of the 7 apprentices that nominated themselves as the influence on their choice, 5 respondents 
were from the smaller group of 6 pastry apprentices.  All those that said that they were 
influenced by their employer were from the furnishing group.  All respondents who said they 
were influenced by TV were from the pastry group.  

3.3 Did you use career advice services when making your decision?  If so, what services 
did you use?  

Almost 78% of apprentices said they had not used career advice services when making their 
decisions.  Of the other responses, one apprentice (about 5%) answered with each of the 
following: teacher, career advisor, career class and website. 

3.4 Did you participate in any vocational subjects while in school? 
 
About 38% (7 out of 18) apprentices answered ‘Yes’.  The remainder, 62%, answered ‘No’. 
 
3.5 Did these vocational subjects help you to decide on your apprenticeship? 
 
Of the 7 apprentices that had participated in VETiS, 5 (71%) said that this VETiS participation 
had helped them to decide on their apprenticeship. 

4 Training Providers 
Data was collected from 5 STPs (2 metropolitan, 3 regional) and 6 private RTOs.  The responses 
to the four questions asked are summarised below. 
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4.1 Do you employ qualified career advisers? 

Both metropolitan STPs and one regional STP stated that they employed qualified career 
advisors.  Two of the private RTOs only answered ‘no’ to the question and answered no more 
questions. 

4.2 What career material do you use? 

The metropolitan STPs provided prospectuses as their main resources.  One of the metropolitan 
STPs had a general prospective students department and a more specific careers department.  
This specific careers department mainly provided advice in a one on one situation and tended 
to use more web based resources. 

Two of the regional STPs either provided course and career pathway information or provided 
links on their website to career and employment services.  The third regional STP stated that a 
wide range of materials was distributed to cater for the ‘vast array of age and culturally diverse 
groups’ in the region.  This included materials from the Career Development Centre, the 
Apprenticentre and the local Aboriginal Workforce Development Centre.  It also included 
material from other training providers and universities. 

The private RTOs generally provided career charts and pathway information.  One provided 
more specific apprenticeship and traineeship information. 

4.3 Who do you target?  When? 
 
While most efforts seem to be aimed at young people, it appears that all RTOs are targeting a 
variety of audiences.  These include parents of school leavers and young people, single mothers 
re-entering the workforce, the unemployed and even employers themselves.  Both of the 
metropolitan STPs mentioned discussing careers information with teachers and school advisors. 

One of the metropolitan STPs said they were happy to deliver career information to kids 
younger than year 10. 

4.4 What methodology do you use to disseminate information? 
 
The majority of information disseminated by the metropolitan STPs is via school careers days 
and parent nights.  These sessions include PowerPoint™ presentations to the groups attending.  
In addition, these STPs attend general careers expos and workplace career days.  They also have 
stands at public venues such as shopping centres. 
 
All RTOs seemed to offer services on a one on one basis, where necessary.  They also use web 
based services to disseminate information. 
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5 Department of Training and Workforce Development marketing 
Discussions with the department revealed that the primary portal for Western Australian based 
careers resources is the Training WA Career Centre website.   
 
It was clearly evident that the department intends the resources available on the Training WA 
Career Centre to play the main role in providing careers information throughout Western 
Australia.  Similarly, it was indicated that other additional forms of career information were not 
being considered for development. 
 
Based on this information it was decided to get school student feedback on the popularity (and 
use) of the Training WA and other career websites.  
 
For reference, web searches for Getaccess are directed to the Training WA Career Centre site. 

6 Workforce Development Centre network online survey 
Eight Workforce Development Centres participated in the online survey.  Their responses to the 
survey are summarised below. 

6.1 What region do you operate in? 

There were four metropolitan respondents. The four regionally based respondents represented 
most of the major regions in north and eastern Western Australia.    
 
6.2 What career development services do you currently have available to provide to 

schools in your region? 

The range of services offered by WDCs to schools is very broad.  Most respondents seemed to 
offer a very holistic set of career related services.  These started with services aimed at year 8 
students; looking at values and interests and self awareness through to career and occupation 
information and researching in careers and developing career pathways.  This was 
complemented by information on the ‘selling and marketing of you’ which includes writing 
resumes and cover letters and addressing selection criteria. 

Five of the WDCs explicitly mentioned provided Apprenticeship and Traineeship information as 
part of their school based services. 

In addition to the services mentioned above there were some interesting inclusions, such as 
information about workplace safety, communication in the workplace and ‘Parents as career 
partners’ 

Services are predominately delivered by way of a workshop type format. 
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6.3 Which of these services are most often taken up by the schools? 

There was evidence that regional WDCs experience more uptake of employment and workplace 
related services such as provision of information on Apprenticeships and Traineeships and 
employability skill workshops.  The WDC who offered information on workplace safety and 
communication in the workplace noted this as a frequently utilised service. 

One regional exception to this was where a WDC is developing a school engagement package, 
in collaboration with schools in the area.  It is based on the ‘Blueprint’1 and learning style of the 
students. The service will include: building self awareness, encouraging exploration of 
occupations, building enquiry skills to identity requirements, role and duties occupations, and 
engaging in goal setting towards work experience/volunteering. 

Metropolitan WDCs seemed to have more take-up of career related services, including career 
counseling and career pathway information.  One metropolitan respondent mentioned that all 
services were equally well taken up.  This was possibly as result of services being most 
frequently provided as a "suite of services" included in 3 or 4 workshops delivered over a 4 
week period. 

6.4 What career development services do you believe would be of benefit and value to 
schools, but are currently not available or on offer? 

Although there were a diverse range of services listed in answer to this question, there were a 
few common themes.   

Firstly and fore mostly, there seems to be an inclination to being able to provide an improved 
version of services already on offer.  This suggests, rather than the existence of a distinctly 
different demand for services offered, that there may be significant constraints to current 
service provision.  Without more understanding of the WDC network and its operations it isn’t 
possible to say what these are.  However, the type of services referred to indicates that if 
constraints to service delivery improvement do exist, they may be related to financial and 
human resourcing. 

There were two services mentioned by more than one WDC.  These were ‘one on one’ 
counseling and mock interviews.  Both these services were highlighted by metropolitan WDCs. 
 

 

 

1 The Australian Blueprint for Career Development (DEEWR) 
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6.5 What is your coverage of the schools in your region? 

The metropolitan WDCs, probably as a function of the comparative size of schools in their 
respective regions, seem to have greater difficulty covering all public schools in the region.  The 
one metropolitan WDC that was said that they were covering all schools was servicing all the 
Intensive English Centres (IECs) in the metropolitan area. 

In contrast, three of the four regional WDCs said they were servicing all, or nearly all, schools in 
their region.  The fourth regional WDC covered a region comprising many towns with senior 
high or district high schools. 

It is important to note that even if a WDC manages to cater for all schools in a region, it doesn’t 
necessarily follow that services are able to be delivered at a depth and level necessary to have 
optimal effect.  Responses like ‘All schools receive assistance on some level’ illustrate this well. 
This, and reference to staff resourcing issues negatively affecting the coverage of schools, adds 
weight to the point made previously; that there are probably significant constraints affecting 
the service provision capabilities of WDCs.  

6.6 What year levels do you provide career development services to? 

The answers ranged from ‘Primary schools (minimal)’ to Year 12.  Most centres appear to 
provide the bulk of their service to years 10 and 11. 

6.7 Which career resources and information do you use and in what form do you use it 
(web based, hard copy, etc)? 

The table below shows resources and/or information sources used by at least two WDCs 

 

Career resources and information Responses 

MyFuture 5 
Card sorts 4 
John Holland self directed search 3 
Own material 3 
Career Builder 3 
Jobs Guide 2 
DVDs 2   

Table 5.  Career resources used by Workforce Development Centres in WA 
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6.8 Please add any further comments or observations 

Five WDCS included further comments and observations.   

In summary, one respondent expanded on their School Engagement Program built around the 
Australian Blueprint for Career Development.  One respondent, delivering primarily to groups 
with special language needs highlighted the need for career material and information for use by 
students with no, or very limited English.  They also mentioned the lack of role models in the 
Australian labour market. 

Two respondents highlighted having difficulty in marketing their services to schools.  
Apparently the WDCs don’t receive a marketing budget.  One of these respondents also 
expressed ‘concern about inconsistencies in the availability of career development in schools 
(via data from a School Leaver Program survey).  Some schools appear to have adequate career 
development support for students, in other schools it appears to be non-existent or not a 
priority’ 

‘Career development should begin in year 7-8 and should include 
resourcing parents with information and support.  WDC services are 
not promoted by any funding body to schools, nor are they promoted 
by the Department of Education.  This means that WDCs have to self-
promote services with no marketing budgets available.  This reduces 

capacity to deliver services. 
 

Workforce Development Centre 
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DISCUSSION 
The various information sources used in this project provided a valuable insight into career 
development service provision in the senior secondary school sector of Western Australia. 

Initial feedback from the directors of regional and district education offices throughout the 
state was substantiated by information gathered throughout the remainder of the project.  
Essentially, there is no systematic approach to school based careers development in Western 
Australia.  As a consequence, schools are generally left to individually address career 
development. 

So, who’s doing what? 
The range of approaches used by schools was highlighted in the online survey to schools. While 
some aspects of the survey had high levels of congruence, evidence shows career development 
service outcomes would vary considerably.  One example of this is the role of VET coordinators 
as career service providers. 

Over 85% of schools surveyed listed that the VET coordinator was employed to provide career 
development services.  However, evidence from the VETiS project (Armstrong, 2011) conducted 
by the FFTITC has highlighted that the variability of arrangements under which VET 
coordinators operate is extreme.  Add to this the wide range of experience and qualifications of 
the VET coordinators with respect to career development and the capacity to deliver career 
development services across schools is broader still. 

From responses to questions relating to current staff qualifications and ongoing training it 
appears that the current situation, unaided, is unlikely to change in the short term.  Over half of 
the staff involved have no educational or training qualifications in career development and over 
65% of schools don’t provide career development training for staff.  Of those schools that do 
provide training, the majority is in the form of professional development gained from 
attendance at careers expos, trade shows and conferences. 

It is outside the scope of this project to postulate the reasons for the current career 
development service structures in schools.  Rather, the information is useful as background to 
industry when considering how to provide school leavers with career information. 

Also, especially from an industry workforce development perspective, the results prompt a 
pertinent question.  With such obvious obstacles to consistent and effective school based 
career service delivery across the state, why aren’t more schools utilising purpose designed 
external service agencies, such as the Workforce Development Centres? 
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There are probably many reasons for this.  It is possible that some schools not delivering 
effective career services either falsely believe they are doing a good job, or, are not placing a 
high priority on career development.   

For the bulk of schools that could be benefiting from engaging agencies such as the WDCs to 
increase quantity and quality of career development services, the reason for failing to do so 
may simply be ignorance. 

Certainly, the name ‘Workforce Development Centre’ doesn’t readily convey a connection to 
career development service delivery; especially in a school based sense.  Short of a name 
change, the increase in uptake by schools (and other users) of career development services 
offered by the WDC network could be reliant on marketing.  It is worth noting that from the 
survey of WDCs, the lack of a marketing budget was listed as a restraint. 

 

 

 

 
  

…the variability of arrangements under which VET coordinators 
operate is extreme.  Add to this the wide range of experience and 

qualifications of the VET coordinators with respect to career 
development and the capacity to deliver career development 

services across schools is broader still. 

‘Some schools appear to have adequate career development 
support for students, in other schools it appears to be non-existent 

or not a priority. It is frustrating delivering a wonderful service 
that is available free of charge to schools and for whatever reason 

they are not utilising it fully’ 
 

Workforce Development Centre survey response   
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When does it take place? 
The quantity and timing of career development service is relevant when considering how and 
what industry can provide in the way of career information.  The quantity of service varies 
greatly across schools and could determine what chances exist for industry to provide 
information on a face to face basis, at an appropriate phase of secondary school. 

 

For example, while Year 11 and 12 students (and teachers) may be interested in an industry 
visit to the school, the number of potential entrants to industry will be reduced because many 
students will have chosen curriculum based subjects that may steer them away from direct 
entry to the food, fibre and timber industries. 

With this in mind, and the fact that: 

• Many career development services start in year 10 and 
• A high number career decisions are influenced by work experience gained in year 

10 

for maximum effect, the middle of the year 10 year is (in most circumstances) the latest time 
industry should consider visits to schools. 

 
 
 
 
 

‘We need more career information in Year 10… it’s too late now’ 
 

Year 12 student in focus group 

‘I’m going to Newman to study at TAFE…I don’t know what I’ll do 
after that; I’ll see what I like in the course 

 
Year 12 student in focus group talking about the Indigenous Mining Skills Program   

For maximum effect, industry visits should be no later than mid 
way through Year 10 
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What is delivered vs. what is used… 
It is worth comparing what schools are delivering in career development with what students 
are using (and finding useful) to make decisions and choices. 
 
From the school survey it is clear that the most common methods of delivery across schools are 
individual face to face interviews, organised workplace experience and career fairs and expos.  
The point here is that while these methods are employed by nearly every school, it doesn’t 
necessarily follow that they are used with all students. 

 

Several focus group school students mentioned having a one on one interview with the VET 
coordinator or a school counselor.  One on one interviews appeared be more of an available 
service or intervention rather than something systematically provided to every student. 

Similarly, while almost all schools would assist and encourage most year 10 students to pursue 
some form of work experience, this would not be followed through by all students.  There is 
evidence from student feedback at focus groups that work experience provides a very good 
way of determining what type of work is liked and disliked. 

Although less likely, the same type of assumption could be made with career fairs and expos.  It 
is possible that this type of service might be available just to Workplace Learning or Career and 
Enterprise students.  That is, perhaps ATAR students are being encouraged to study and only 
VETiS students are permitted to attend careers expos. 

‘I did some work experience in child care but it was boring because 
I wasn’t allowed to do much and I had to sit there for the whole 
week.  It would be better if you could do lots of small amounts of 

work experience to try out different things.  I ended up sitting down 
with (the VET coordinator) and we came up with interior design’ 

 
Year 11 student in focus group 
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The next most popular methods of delivery (according to the schools survey) were web based 
self exploration and job search packages, group guidance and counseling and career 
information libraries.  Results from the student focus groups suggest that these methods might 
be more widely used through the whole school, in contrast to one to one interviews, work 
experience and, perhaps, career fairs and expos. 

These results correlate well with findings by Rothman & Hillman (2008) in a Longitudinal Study 
of Australian Youth, which showed the most commonly reported forms of career advice across 
years 10, 11 & 12 were receiving written material or handouts and listening to a talk from the 
school career advisor.  Also, the activity most often rated as very useful by students in years 10, 
11 & 12 was having an individual conversation with a school career advisor. Unfortunately, and 
in keeping with the summation above, the same study found that less than two-thirds of 
students in any year level received this form of career advice. 
 
Very little mention was made of career advice services in the two apprentice focus groups.  
School based factors affecting career decisions were generally linked to work experience and 
VETiS. 

 

 

 

 

Information – accessing, distribution and maintenance 
It was made clear by the Department of Training and Workforce Development that the primary 
source of state based career information was the Training WA Career Centre web portal.  This 
portal has replaced the former Getaccess portal. 

It was anticipated that the web would be a source of information for nearly all school leavers, 
regardless of intended post school destinations.  As mentioned in the results, few (15%) 
students recognised the Career Centre site.  In contrast, nearly 75% identified the national 
Myfuture site.  Many students had used Myfuture as part of their in school career activities. 

For many schools, one on one interviews appear be more of an 
available service or intervention rather than something 

systematically provided to every student.   

Evidence from this and other research shows that one on one 
counseling is the most preferred and effective form of career 

development service delivery.  
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The Myfuture and the CareerOne homepages were described as ‘more interesting’ and 
‘appealing’ than the Career Centre page. 

Experiences with Myfuture were generally positive although some groups said navigation was 
difficult and without the assistance of the VET coordinator they would have been lost.  Other 
comments conveyed the amount of time invested in inputting data, ‘losing’ data once entered 
and the misalignment of career suggestions derived from the site. 

Both the Career Centre and Myfuture sites provide general information on various occupations.  
Considering the number of students visiting the national Myfuture site, this information should 
be up to date, accurate and hopefully reflect local industry. 

Scope, accuracy and currency of all forms of career information are important.  Survey 
respondents appear to be sourcing information from many different areas.  This work is time 
consuming, as is that of keeping information current.  Although the amount of sourcing and 
checking done online is unclear, it underlines why industry must have some input into 
maintenance of web based career information.  The need for this involvement is underlined by 
the low number of schools engaging directly with industry in updating information. 

A random desktop survey of occupations covered by the FFTITC found inaccuracies in all sites 
visited.  In addition to being inaccurate and/or out of date, some information painted an 
unappealing picture of the occupation.  

The results gathered from the training sector clearly show that what is provided by RTOs to 
school leavers is generally course and pathway information.  In some cases this is broadened to 
include industry specific information, targeted career advice for one on one consultations and 
apprenticeship and traineeship information.  The range of career focused activities undertaken 
by RTOs (in particular by metropolitan STPs) is vast, as is the number of school leavers 
contacted.  While the written information provided may be narrow and focused in its scope, it 
would be beneficial for the staff involved to have current background information on present 
and emerging careers in the food, fibre and timber industries. 

We see 12,000 kids and 4,000 parents a year…if your industries 
want to get career information to schools you should target 

advocates in the schools, for example the ‘right’ teachers 
 and year coordinators as well as VET coordinators’ 

 
RTO Careers Advisor 
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The survey and the student focus groups confirmed there are a lot of other stakeholders 
involved in the career development processes.  Visits to and from Universities and STP’s were a 
common theme.   

An unexpected omission from the picture of education and training institutional involvement 
was a lack of participation in regional areas by STPs from outside the region.  This effectively 
means that in many cases, a VET bound student in a regional area is unaware of training and 
career opportunities that are outside the scope of the local state training provider.  The cost of 
visiting metropolitan or other regional training providers is prohibitive to many students and 
these students are then left at the mercy of information provided on training provider web 
sites. 

One comment from the Kimberley was “we get university visits up here, but we never get a visit 
from a large Perth TAFE to tell us what they offer” 

  

‘If we got the information sent up to us a few days before our 
careers  day we could read it first and be able to ask questions on 

the day’ 
 

Year 12 student in focus group 

‘Local kids don’t realise there is so much more competition 
in the city – we need to be reminded of that constantly’ 

 
Year 12 student in focus group 

Scope, accuracy and currency of all forms of career information are 
important.  Schools (and WDCs) appear to be sourcing information 
from many different areas.  This work is time consuming, as is that 

of keeping information current. 

How can the State best ensure online information is relevant 
and kept up to date?  
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Industry – its current role 
With most of the schools surveyed confirming that industry plays a role in providing career 
information, it was useful to learn how this was done. 

From both the survey and the focus groups it was evident that the primary roles for industry 
are: 

• Invited guest representatives from industry attending schools (frequently in late primary 
and early secondary school years) and giving a background to the type of work involved 
in their industry or job role. 
 

• Participation in school career days 
 

• Through work experience, workplace learning and VETiS 
 

• Alumni from the school being invited either to lunch time presentations or career 
breakfasts and events 
 

• Through formal industry partnerships with the school, for example, a local industry link 
program or an school industry advisory group 
 

 

The level of engagement in these activities by industry is obviously determined by time 
available for participation.  This is often limited, particular for sectors comprising small 
businesses.  There is probably a need for industry associations to take a greater role in career 
promotion activities. 

‘Services that would be of benefit…improved work experience 
programs which would be so different to what tends to be regarded 

as work experience that I would give it a different name…could 
include structured taster programs and kids doing real projects’ 

 
Workforce Development Centre 
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Parents and family 
It was anticipated that parents would play a significant part in influencing the career decision 
making process of school leavers.  Consequently, they were to form the basis of a set of focus 
groups.  It wasn’t expected that there would be so little interest in participation. 

Evidence from other aspects of the project (and the FFTITC VETiS project) suggested that both 
these issues: the amounts of influence parents have and the low levels of parental engagement 
with school based career activities are common themes. 

Other research supports the level of parental involvement in career decision making.  Perkins & 
Peterson (2005) found that ‘parents have significant influence in transition decision making and 
are one of the most consulted and important sources of post-school information and advice’.  It 
is noteworthy that these researchers also found ‘that only around 13% of parents feel that they 
know enough about post-school options to help their children with transition decision making, 
while almost 100% of parents report feeling that it is important to be involved’ 

These findings are echoed in a similar study by Bedson & Perkins (2006), conducted in an area 
with high youth unemployment and significant pockets of socio-economic disadvantage 
(circumstances that mean transitions from school to work or further education are particularly 
risky).  The study found that ‘a parent’s support can mean the difference between a successful 
transition and unemployment... however, just 11% of parents felt that they knew enough about 
post-school options to help’ 

Results from the school focus groups show that parents rated first (equal to the total of various 
school staff) when it came to who students had discussed career options with.  Unfortunately it 
was difficult to derive much detail in how parents are assisting their kids, and in particular what 
resources are being used. 

 
 

When looking how businesses can be involved in improving career 
development outcomes, emphasis should be put on providing a 
positive and engaging experience for young people, especially 

during work experience placements  
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The only exception to this was when parents were involved in specific occupations (or 
industries) and either inspired their child to choose this career, or (more commonly) dissuaded 
their child to follow in their footsteps. 

 

Considering the importance of parental input, and the lack of information from this study, it is 
helpful to look at data from similar work.  In their Victorian based study, Perkins and Peterson 
(2006) found the following: 

‘Overall parents did not feel that information about post-school options was easily accessible. 
Information was seen as most readily accessible from their child’s school; however this 
perception was held by less than half of parents (around 45%). This was followed by TAFE and 
universities, from which around a third of parents felt information was readily accessible, then 
the internet at just under 30%. Centrelink, community centres, and ‘other sources’ were all seen 
as having readily accessible information about post-school options by just over 10% of parents.’ 

… 

‘In areas of high unemployment and socioeconomic 
disadvantage… a parent’s support can mean the difference 

between a successful transition and unemployment...however, just 
11% of parents felt that they knew enough about post-school 

options to help’ 
 

Bedson & Perkins (2006) 

‘...dad didn’t want me to come back to the farm…my grandfather 
told me about flying and being a pilot…this led me to get my small 

pilots licence.  I’m going to be a commercial pilot.’ 
 

Year 12 student in focus group 
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Parents wanted a wide range of information; however the two areas most commonly specified 
were apprenticeships / traineeships and TAFE courses. 

In terms of providing support to parents, the clear preference was having a person with whom 
to discuss their child’s options individually, which was selected by 92% of parents as useful. 

However, information sessions to address parents’ questions and concerns were the second 
most popular option and were selected by two-thirds of parents. Over half of parents also 
indicated that information sessions with speakers from industry or education and receiving 
written materials by post would be useful. Given the limited resources available for career 
counselling, information sessions to address parents’ concerns seem to be an effective avenue 
for providing assistance.’ 

 

Clearly, there is need for more work in this area.   

 

 

 

 

  

Evidence suggested that both issues: the amounts of influence 
parents have and the low levels of parental engagement with 

school based career activities are common themes. 
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RECOMMENDATIONS 

The recommendations from this project fall into four distinct areas. These areas are: 

 Lack of co-ordination in career development and inconsistency of service delivery  
 Qualification levels of service providers 
 Resources 
 Industry / School links 

   

Inconsistency of service delivery and lack of co-ordination 

Results from this project reveal that school based career development services are inconsistent 
and generally lack co-ordination. Services are inconsistent in many areas, including methods of 
delivery and distribution of information.  The Food, Fibre and Timber Industry Training Council 
(FFTITC) recommend the following:   

1. That the Department of Education (DoE) and the Department of Training and 
Workforce Development (DTWD) work jointly to develop and implement initiatives to 
facilitate centralised coordination of school based career development services across 
all Western Australian secondary schools. 

 
2. That the Department of Education and the Department of Training and Workforce 

Development work jointly to develop and implement initiatives that will address 
current inconsistencies in the delivery of school based career development services in 
all Western Australian secondary schools. 

 
3. Industry endorses any efforts to increase coordination and the level of consistency of 

career development services across the secondary school sector in Western Australia.   
 

4. Industry endorses school, community or RTO based efforts that result in more one on 
one counselling for young people. 

 

Qualification and competency of career service providers  

The school survey component of this project highlighted the fact that there is no minimum 
qualification standard for school based staff providing career advice to students. The Food, 
Fibre and Timber Industry Training Council recommend the following:   
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5. That the Department of Education and the Department of Training and Workforce 
Development work jointly to introduce a minimum level of (accredited) competency for 
career advisors in all Western Australian secondary schools 

 
6. Industry endorses initiatives aimed at ensuring a minimum level of competency for 

school based career development staff. 
 

7. Industry associations provide opportunities for professional development for school 
staff.  This would include information about career pathways, emerging job roles and 
new qualifications. 

 
8. That the industry training council utilise the services of the Workforce Development 

Centres (WDC) as one means of disseminating career information, particularly on 
unusual and in-demand occupations.  This could be supplemented by providing industry 
specific professional development to individual WDC staff. 

 
9. Support should be given to research aimed at determining what assistance and 

resources are being used by parents (and other alternative advice providers) to school 
leavers in Western Australia.  This extends to what these advice providers would like to 
see more of in the way of career services and information. 

 
 

Career resources 

When it comes to career information resources, the two key findings from this project were:  

• A very wide range of information and advice sources are used by school leavers.  
 

• There is a very real need for quick to access, simple to understand, accurate and up to 
date careers information.  To be effective, this information must be well marketed. 

 

With these points in mind, the Food, Fibre and Timber Industry Training Council recommend 
the following: 

10. The Department of Training and Workforce Development (DTWD) assess the usage and 
the perceived effectiveness/usefulness of information and services available on the 
Training WA Career Centre website.   

  
11. DTWD adequately resource a coordinating entity that will enable industry and its 

associations to ensure that the information on the Training WA Career Centre site is 
current, accurate, interesting and engaging.   

 

kay
Highlight
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12. DTWD investigate how best to ensure career information available via the Myfuture 
website is relevant to WA, current, accurate and interesting and/or engaging 

 
13. Industry and its associations work to ensure that career information on industry web 

sites is current, accurate, interesting and engaging.  This also includes ensuring 
appropriate linking to information based on sites like Myfuture.  For example, if 
providing information to careers in food processing the link should be to 
http://www.myfuture.gov.au/The%20Facts/Work%20and%20Employment/Occupation
s/Results.aspx?keywords=&filters=%20+industrySubdivision:11 and not just 
http://www.myfuture.gov.au 

 
 

Industry / School links 

All phases of the project highlighted that industry played a significant role in providing 
information and potentially positive, career deciding opportunities for school students.  There is 
considerable scope for these efforts to be increased, or refined, for better outcomes. The Food, 
Fibre and Timber Industry Training Council recommend the following:   

 
14. Industry works on models to increase the participation of young people in positive work 

experience experiences. 
 

15. Industry and its associations provide RTO career advisors with current information on 
present and emerging careers in the food, fibre and timber industries. 

 
16. Industry ensures that stakeholders such as regional workforce development centres are 

aware of statewide opportunities offered for training outside the scope of local STPs 
and RTOs. 

 
17. Industry associations and industry work together to promote industry careers at 

schools. For some associations career development is new ground and not core 
business, therefore it is important that such associations use their industry members as 
sources of current career information. Industry should remain cognisant of what it 
hopes to achieve by school visits.  The timing of these visits is important.  Basic 
information should be provided early in the school cycle.  Any information provided 
after the middle of year 10 should be targeted to specific audiences. 

 
18. An induction toolkit is developed to assist industry members who wish to engage in 

workplace learning and work experience activities.  
 
 

  

http://www.myfuture.gov.au/The%20Facts/Work%20and%20Employment/Occupations/Results.aspx?keywords=&filters=%20+industrySubdivision:11�
http://www.myfuture.gov.au/The%20Facts/Work%20and%20Employment/Occupations/Results.aspx?keywords=&filters=%20+industrySubdivision:11�
http://www.myfuture.gov.au/�
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APPENDICES 

Questions in online school survey: 

1. What district or school are you filling this survey in for? 
2. What types of staff are employed to provide career development services in your school? 
3. What educational and training qualifications do the staff possess? 
4. Do you provide career development training for your staff? 
5. If you answered “Yes” to above question, please describe what training you provide. 
6. What year do career development services begin for students? 
7. Approximately, how many hours per year are allocated for career development in the various 

years? 
8. How are career development services delivered? (please tick more than one if applicable) 
9. Generally, is most career information provided specifically aimed at school students? 
10. How are the career resources collected? 
11. What steps are used to ensure accuracy and currency of career information? 
12. How is career information typically distributed? 
13. Does industry play a role in providing career information? 
14. If Yes, please describe the role industry plays 
15. Are other stakeholders (e.g. parents, students / associations, community organisations, 

educational institutions) encouraged to have input into the career development process? 
16. If Yes, what stakeholders? 
17. Is there any form of follow up to gauge the effectiveness of the career development processes? 
18. What initiatives or practices have you found to be particularly effective in providing career 

Development services? 
 

Questions from school focus groups: 

1. Have you made a career choice? 
 

2. Who and what has helped come up with career choices? 
 

3. Have you researched your career options?  If so, how? 
(Note: DVD’s / Industry visits / more details on what they have read online etc.) 

4. Who have you discussed your career options with? 
 

5. What would help you more with your decision making? 
 

 

  



Career Development in Schools – A FFTITC perspective 42 

Questions from apprentice focus groups: 

1. What made you choose your current apprenticeship? Type of work, Job prospects, Money etc. 
 

2. What or who influenced your choice of apprenticeship? School teachers / media / family / 
friends 
 

3. Did you use career advice services when making your decision? 
 

4. If so, what services did you use? 
 

5. Did you participate in any vocational subjects while in school? 
 

6. Did these vocational subjects help you to decide on your apprenticeship? 
 

Questions for training providers 

1. Do you employ qualified career advisers? 
 

2. What career material do you use? 
 

3. Who do you target?  When? 
 

4. What methodology do you use to disseminate information? 
 

Questions for marketing departments of the Department of Education and the Department of Training 
and Workforce Development 

1. Do they have a career marketing strategy for high schools? 
 

2. Do they produce any career material? (e.g. Training WA website, past TAFE Handbooks?) 
 

3. Do they measure their effectiveness? 
 

Questions for parent focus groups (for reference) 

1. Have your children made career decisions? 
 

2. Did you access any career advice services? 
 

3. Did you receive any career resources? From where? 
 

4. Were the resources helpful? 
 

5. What do you think has (or will) influence your children’s decision most? 
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Questions for Workforce Development Centres: 

1. What region do you operate in? 
 

2. What career development services do you currently have available to provide to schools 
in your region? 
 

3. Which of these services are most often taken up by the schools? 
 

4. What career development services do you believe would be of benefit and value to 
schools, but are currently not available or on offer? 
 

5. What is your coverage of the schools in your region? 
 

6. What year levels do you provide career development services to? 
 

7. Which career resources and information do you use and in what form do you use it (web 
based, hard copy, etc? 
 

8. Please add any further comments or observations 
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